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Abstract. Through the past couple of years E-Learning has been one
of the most active educational technology fields gaining a growing at-
tention after showing an entirely new level of possibilities for knowledge
transfer. Certainly, using such technology comes with its own challenges,
and treating the massive amount of learner’s data is on the top of the
list, giving room for the emergence of Learning Analytics as a novel set
of approaches to latch and process educational data. Learning analytics
techniques came as a specific manifestation of a larger leap toward an
algorithmically dominated world, and their ramifications for education
and especially in an E-Learning context must be carefully considered.
A general summary of Learning Analytics techniques, the innovations
they brought and how they can be exploited to enhance pedagogical
practices in educational systems, as well as some of their concerns and
challenges, will be the major topic discussed in this paper, with a heavy
emphasis on their applications in E-Learning environments. In addition
to that, we marked off some of the core motives behind the integration
of Learning Analytics techniques in the E-Learning domain, core limita-
tions leading to new perspectives and assumptions built into E-learning
powered by Learning Analytics’ environments. In this perspective, rec-
ommender systems, customized feedback, and real-time interventions are
significant issues in E-Learning systems and potential research fields, and
we may handle present challenges while also paving the way for future
growth by employing Learning Analytics approaches.

Keywords: E-learning - Learning Analytics - Big Data - Data Mining -

Educational Data Mining.

1 Introduction

While dealing with learners’ data is nothing challenging for tutors especially if
they are relying on some sort of data systems, the explosive amount of data
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generated daily due to the wide spread of E-Learning programs and their appli-
cations. For higher education only in the United states, the number of students
taking online courses reached 6.7 million students [1], which raised the bar for
conventional methods and exposed an unseen gap in how to collect, organize,
measure and analyze educational data that aims to advise and optimize teaching
and learning experience. Moreover, to assist instructors in determining students’
learning requirements and improving pedagogical techniques [2].

Providing and advising on learning, as well as assisting teachers in assessing stu-
dents’ learning requirements and improving pedagogical practices, these main
incentives were what pushed the development of Learning Analytics researches
as a set of data analysis techniques used to inform decisions made at all levels of
the educational system [3]. In fact, the Learning Managements Systems (LMS)
present the pillar of these learning analytics researches.

LMS usually capture a large quantity of user data when learners complete E-
Learning programs [4]. To find patterns and insights to solve issues, this data
may be sorted, filtered, and examined. In other words, Learning Analytics refers
to the use of Big Data to improve online learning, as these metrics might be
quite beneficial to learning institutions [5], especially after the growing pres-
sure urging them to evaluate student experience using the data, they generate
so that learning can be tailored to the requirements of individual students and
student achievement may be forecasted for future planning efforts. Furthermore,
retention and student support, particularly for at-risk students, are some of the
earliest applications of learning analytics [6].

Unfortunately, according to [7], tutors in educational institutions are frequently
dubious of the politics and efficacy of learning analytic techniques, and often
reject their deployment via their academic E-Learning practice. [7] also stressed
the need of looking at how Learning Analytics technologies alter activities out-
side of the classroom, as well as how they affect curriculum and pedagogy.
Regardless of the academic level, there are several educational difficulties that
include all participants in the teaching and learning processes [8]. Several studies
were conducted exposing the efficiency in which Learning Analytics could tackle
theseissues, from those we can mention: whittling down the massive amount
of data on E-learning platforms [9], customizing support for students based on
their generated data [10], challenges of collaborative learning among students on
E-Learning platforms [11], support students going through learning difficulties
performance [12]. The academic personnel will also gain several benefits such as
understanding and interpreting students’ behavior patterns [13], the creation of
a better appropriate contents to accommodate learners [14], enhance the design
of new effective interventions to deliver a precision education [15], provide access
to information for monitoring and evaluating the activities and interactions of
online students [16].

In light of these circumstances, and the fact that multiple research evaluations
show the promise for learning analytics in other educational contexts, including
higher education, professional and workplace learning, vocational education, and
massive open online courses [17]. This paper gives a thorough overview of the
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literature on Learning Analytics applications in various E-Learning contexts. fur-
thermore, this study will be offering a general overview of the primary tutoring
objectives, approaches, strategies, and issues associated with learning analytics
and E-Learning.

The paper will be structured as follow: first we will be providing a brief back-
ground on Learning Analytics, tailed with some previous literature reviews dis-
cussing benefits and concerns resulting from the incorporation of Learning Ana-
lytics techniques into E-learning environments, the next section will be devoted
to trending approaches of Learning Analytics and the way in which they can
be utilized to improve E-Learning experience, from both teachers and students’
standpoint, finally we conclude this study by discussing potential limitations and
how they can be dealt with through future works.

2 Background knowledge

In order to understand how the educational system can be improved, this section
presents the definition and the essential concepts of the E-learning domain.

2.1 The E-learning and the educational system

Nowadays, the evolution of the computer science, the psychology and the edu-
cation fields as well as the phenomenal growth of the Information and Commu-
nication Technologies (ICT) and the Internet give the computational teaching
environments an excellent choice for Distance Learning. In fact, there has been
a significant increase in the number of tools and mechanisms available for the
implementation and support of such category of education [18].

In this context, distant education and ICT technologies have altered the na-
ture of student learning and perception in comparison to traditional educational
teaching systems. Today, knowledge is viewed as something socially constructed
via students’ activities, conversation, and reflections. The traditional method
dedicated for education on knowledge transfer has evolved into a model of prac-
tical experimentation and interaction that fosters changes in ideas and students’
strategies until he achieves competency. Teachers, rather than providing knowl-
edge, play the function of supporter in this setting. However, the evolution of the
distance learning has showed a great capacity of integrating new technologies suc-
cessfully for enhancing such classical learning methodologies. In a nutshell, the
essential aspects that characterize the theories of Distance Education is physical
separation between teachers and students.

Definition 1 (The E-learning): The E-learning is basically referred to an
online learning or electronic learning, is the acquisition of knowledge which takes
place through electronic technologies and media. In simple language, e-learning
is defined as “learning that is enabled electronically”. [19]
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The E-learning as is defined in the first definition gains benefits from both dis-
tance educations as well as the use of innovative ways and instruments for or-
ganizing, communicating, and transmitting educational information to ensure a
high level of student comprehension. In this case, five fundamental elements are
required for a successful Online-Distance-Education program (E-learning) [20]:

Contact between teacher and student,

Active learning through student’s answer,

Fast feedback to the teacher about the student understands level,

Fast feedback to the student about his performance,

— The student has the opportunity to review and learn through his own mis-
takes,

After establishing the position of online learning (E-learning), during the next
section, we will go deeper into additional basic topics ranging from the types
and technologies of E-leaning towards its interactive tools.

2.2 The Types and the technologies of the E-learning

E-learning has evolved in a variety of ways during the last several years. The
most common forms of e-learning alternatives accessible today may be divided
into three categories [21]:

‘Web-Based Learning: In corporate training, technology is generally deployed
to provide knowledge to the final user without any kind of engagement with
training experts, peers, or management.

Supported online learning: The majority of a higher education course’s con-
tent may be delivered through lectures or distance education textual material,
but the course is classified as E-learning because the interaction with the in-
structor, dialogue with other students, and searching for resource materials are
all done online.

Informal E-learning: Beyond these ’course-based’ methods to E-learning,
there are significant potential for technology to help informal learning in the
workplace. In many knowledge-intensive institutions, it is related with knowledge
management based on course material, interactive and cognitive engagement of
students.

This variety of E-learning categories are principally related to a wide range of
technologies and materials (e.g., blogs, collaborative software, text chat, virtual
classroom. . . etc.) [22]. These technologies can be classified according to their dis-
tribution medium (text, audio, video, picture, links, etc.) or by their interaction
tools, which will be discussed in the next part.
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2.3 The E-learning interactive tools

There are 2 kinds of E-learning environments dominating the academic systems
in today’s world [23]: synchronous and asynchronous.

Synchronous E-learning: Synchronous e-learning entails online learning using
chat and videoconferencing. This type of learning tool operates in real time. It is
similar to a virtual classroom in that students may ask and teachers can respond
questions quickly via instant messaging, which is why it is termed synchronous.
Students that use synchronous E-learning software or online courses may readily
communicate with their classmates and professors during the course, as opposed
to taking classes alone.

Asynchronous E-learning: Asynchronous learning, on the other hand, can
take place even when the learner is not connected to the internet. Asynchronous
E-learning consists of coursework given over the web, email, and message boards,
which is subsequently posted on online forums. In such instances, students should
ideally finish the course at their own pace, utilizing the internet just as a resource
rather than volunteering only for E-learning software or online interactive lec-
tures.

Subsequently, knowing the behavior of the learners is a vital piece (and a huge
challenge!) of E-Learning platform design. In this manner, we must create an
E-Learning experience that offer the most benefits to learners and ensure that
every component of the E-Learning course aids them in accomplishing their aims
and goals. Learning analytics is one of the most efficient ways to make use of
this priceless data. But why are learning analytics so crucial in E-Learning, and
how can they help instructional designers become more effective? The next part
delves deeply into the answer to these two questions.

3 The Learning Analytics crosses E-learning

The Learning Analytics are one of the pillars of an adaptive and customized
E-learning platform, this section presents the importance and the pivotal role of
such approaches in the E-learning.

3.1 The Basics of Learning Analytics:

Learning Analytics are, in essence, the gathering of data acquired when learn-
ers are interacting with E-Learning. Analytics also includes the analysis and
reporting of this data. In the case of E-Learning, crucial bits of data are kept
during the course, such as learners’ score on a certain test/exam, how rapidly
they are advancing through a module, how many times they have checked in,
if they have contributed in a discussion board, and so on [24,25,26]. Simultane-
ously, Learning Analytics provide online facilitators and instructors with a full



6 Benchaker Mohamedd Ezine et al.

view of how a student is performing, if he or she may want further assistance
with a certain lesson or subject, and even whether the learner is likely to pass
or fail an E-Learning course. Such data may then be utilized to do educational
analysis and forecasts, assisting in determining whether learning resources are
acceptable, valuable, or irrelevant for the learners. This is mostly determined by
the learner’s performance, skill level, and personal interests.

In depth, the growth of interconnected databases in data centers and on clouds
is opening up new pathways for higher education policy and learning sciences.
As previously explained, Learning Analytics was defined in different ways and
the most outstanding of those is the one provided by the Society of Learning
Analytics Research back in 2011 during the first Learning Analytics and Knowl-
edge Conference putting the cornerstone for this new surging science research
field [27], which was defined as “the measurement, collection, analysis and re-
porting of data about learners and their contexts, for purposes of understanding
and optimizing learning and the environments in which it occurs” [28]. Learners
leave digital imprints all over the system within learning management systems
as they browse and engage with their peers and the digital space, and Learning
Analytics systems capture these behaviors, which are commonly referred to as
‘digital breadcrumbs’ [29]. Data visualization techniques can be combined with
Learning Analytics tools to create information dashboards from which instruc-
tors can infer how to intervene in a student’s education [30], some other platforms
take a different approach by enabling students to track their own development
using dashboards similar to those used by teachers [31]. Learning analytics has
far more potential than just being a tool for data-intensive educational research
[32], as fascinating as this would be. The new prospect is that for the first time,
educators and learners will be able to see their own activities and achievements
previously only available to scholars outside the system, depicted in forms as
they were within [33]. The researcher’s role in data collection, analysis, interpre-
tation, and even engagement has shifted to integrated sociotechnical educational
infrastructure.

As a result, the capacity to gather knowledge in a timely manner that could
improve outcomes is of interest to both educators and students [34]. Moreover,
the system becomes reflexive when individuals are in the analytic cycle because
it is almost instinctive for people to alter their behavior and act differently if
they feel that they are under surveillance [35], which also shed light on a lot of
ethical problems [36], that could hinder the growth of several aspects across the
domain. Modeling closed, deterministic systems give way to complicated prede-
fined limit as the design challenge evolves [37,38]. As the design of educational
systems varies according to the requirements each have to fulfil and that is also
linked to several factors such as institutions’ policy [39], How well-defined are
the desired learning outcomes [40], if the goal of analytical feedback loops is to
influence learner cognition and interaction [41], and so on.
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3.2 Learning analytics crosses E-learning

Several writers discuss various approaches that can be used in learning ana-
lytics. From those, the strategies based on modeling and captivating learners’
behavior to build rich and informative profiles are regarded as fundamentals.
For instance, user profiling, domain modeling, user experience modeling, user
behavior modeling, instructional principal analysis learning component analysis
and user knowledge modeling were mentioned by [42] as a recommendation to
be relied on when dealing with learners on E-Learning platforms, which can be
of a huge advantage especially for those dealing with massive quantities of data
in need of filtering and analysis.

Since learning analytics covers such a broad variety of subjects, and different
subjects implies various requirements leading also to the need for different types
of techniques to treat them, which [42] divided to four main axes: domain anal-
ysis, social network analysis, pattern analysis and trend analysis. Designing a
comprehensive, well-presented and easy to absorb content for learners is the
main concern for domain Analysis and its importance is amplified in E-learning
systems where all is about the contents and courses’ design.

Student interactions are not a trivial matter either, and because the amount of
information that we can gather on them is very limited Social Network Analysis
can be of a great help as a tool for students’ assessment and monitoring.
Pattern Analysis techniques are a well-known and exceedingly depended on for
tasks such as: behavior prediction and behavior profile modeling. Behavior stu-
dents’ Models could be a useful material for Trend Analysis to broaden teachers
understanding about the interests of learners in order to offer them the best
fitting motivations in order to increase their academic performance.

To Conclude, the most compelling reasons why learning analytics may improve
E-Learning experience and help to design more successful E-Learning environ-
ments are [43,44,45]:

Helps to predict the future learners’ performance throughout the duration
of the E-Learning course,

— Provides learners with a personalized E-Learning experience,

Increase learners’ retention rates,

Helps to improve the design of more efficient E-Learning courses,

Boost in cost efficiency of the learners,

4 Review and Discussions

This part is devoted to the presentation of Learning analytics methodologies in
the E-learning, as well as a general discussion highlighting the perspectives in
this topic.

4.1 Related works: Advantages, Challenges and Concerns

According to the table 1 and despite the recent research on the application
of Learning Analytics on different academic levels, Learning Analytics is still
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a new subject of study. Leaders, administrators, teachers, course creators and
other educational stakeholders must become familiar with Learning Analytics
methodologies and their implementation in the field [46]. The problems are few
publications have consolidated prior research or offered a comprehensive review
of difficulties surrounding the use of Learning Analytics in E-Learning context
[47], despite the ostensible benefits of employing it.

Although Learning Analytics might help E-Learning platforms and programs
deal with a variety of issues (e.g., students feedback limitation [48], the lack
of motivation [49] and information on learners’ emotional state [50]), it wasn’t
implemented consistently across establishments. This might be due to a lack of
study on the context and potential of Learning Analytics in E-Learning, as well
as a lack of participation from a wide range of stakeholders in the deployment of
Learning Analytics technologies. As a corollary, bridging the gap between techni-
cal capabilities and actual tutoring-learning skills will be essential [51]. Following
this scenario, it’s critical to find case studies that show the real-world repercus-
sions of an E-learning environment founded upon Learning Analytics bases [52].
Since the inaugural edition of the LAK conference more than a decade ago, A
number of reviews of the literature on learning analytics have been released.
From those, a part was inclined to focus on exploring the advantages’ [53,54,55]
space that Learning Analytics opened for various educational domains, others
went a step further conducting experiments by developing platforms and dash-
boards powered by Learning Analytics techniques [56, 57] and studying their
impact on different holders for pedagogical contributes [58].

On the other hand, some of studies attempt to synthesize the major methods
and strategies used to enable Learning Analytics approaches to be fused into
educational systems generally and E-learning specifically [59]. By going through
all of these studies and reviews, one of the authors’ principal conclusions was
that E-Learning is undeniably a promising research filed more than ready for
Learning Analytics emergence.

Furthermore, due to the significant effects of visualization aspect in steering the
expansion wheel of applications in the E-learning field. Learning Analytics de-
velopment took the visualization tint and a notable set of platforms exposed
that already [60]. The focus of these studies is to illustrate recent E-Learning
developments and methodologies to instill visualization element as one of Learn-
ing Analytic underlying principles, as well as to confront difficulties and future
research lines, and how learning analytic visualization powered dashboards in
practice could assist scholars and teachers on E-learning platforms, as well as
the hurdles and future research lines.

It’s also worth noting that the E-Learning context differs dramatically from the
educational settings examined in earlier literature reviews. When it comes to E-
Learning, learners are usually under different constraints than the ones they may
be accustomed to in face-to-face traditional tutoring systems. For instance, the
ethical part is one of the most controversial aspect due to the fact that Learning
Analytics is fueled by the data collected from students’ interactions with the
provided content. Generally, the data quality resulting from E-Learning systems
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can be deceptive even for Learning Analytics techniques and lack precision in
many factors with emotional ones as the main concern. These constraints were
the motives behind many attempts to come with innovations to counter these
issues [61].

4.2 Discussion: Drawbacks and Perspectives

This paper overviewed concepts and techniques encompassing Learning Analysis,
advantages and solutions offered by this emerging field of research to give solu-
tion to hindrances obstructing the progress and the development of E-Learning
environment by supplying the sufficient and the most efficient support for stake-
holders across the overall hierarchy of educational system regardless of their
levels or motives. While there are various obstacles in the way of completely
applying this notion, it has several significant implications for E-Learning that
might revolutionize the online teaching-learning experience and disclose newop-
portunities for further developments in the field. The imminent wave of Learn-
ing Analytics will lead to tutors equipped with a data analyst’ skills which will
enhance their performance and assist them to get a deeper understanding of
students and introduce more appropriate interventions.

All the prior advantageous points will not refute the fact that Learning Analyt-
ics in general and in E-Learning context specifically came with its own set of
challenges and concerns, with ethical ones on the top of the list. In the edges of
data collection and the rising privacy concerns, as a set of tools and techniques
developed solely to be powered by collected data and reaching the purpose they
were developed for by processing and analyzing hidden patterns in it, it was
obvious since the beginning that Learning Analytics had to deal with ethical
problems and experts of the domain are already working on putting in place
standards and policies to limit potential malicious exploits of such data.
Commercial firms without doubts, have more sophisticated Learning Analytics
tool sets than most educational institutions. Companies can build innovative
and functional tools due to their short development cycles. This approach could
work for E-Learning systems in higher education as well, but in the realm of
Learning Analytics, excluding commercial data analytics companies is practi-
cally impossible. As a result, we should expect university research offices and
other institutions to form major partnerships with commercial businesses in the
near future, allowing them to adapt some of their strategies and employ them in
an educational context. In this perspective, Recommender systems, personalized
feedback, and real-time interventions are key themes in E-Learning systems and
promising research sectors, and by employing Learning Analytics methodologies,
we can address existing difficulties while also paving the way for future advance-
ment.
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Table 1. Researches of Learning Analytics: Advantages and Concerns

Authors

Year Research Type Discussed Topics

Advantages |Bienkowski.al [42] 2012 research Learning Analytics and educa-
tional data mining to improve
teaching and learning

Freitas.al [54] 2014 research  Increase retention by Learning
Analytics means

Park, Yo [12] 2015 research support student utilizing Learn-
ing Analytics dashboard

Colthorpe.al [62] 2015  research  Learning Analytics interven-
tions efficiency

Vigentini [9] 2017  research  overcoming data deluge with
Learning Analytics

Liu [10] 2017  research Customize students support us-
ing data Analytics

Pardo.al [41] 2017  research  Learning Analytics to spread
customized feed

Alhadad [33] 2018 review Data visualization and Learning
Analytics

el Alfy.al [17] 2019 review Learning Analytics in higher ed-
ucation institutions

Zhang.al [11] 2019  research  Learning Analytics in Collabo-
rative Learning

Wang, lin [14] 2019  research  developing Systems for Children
using Learning Analytics

Ifenthaler [46] 2020 review Assist study success by relying
on Learning Analytics indicators

Herodotou.al [49] 2020  research  enhance distance education
through Predictive Learning
Analytics

Brown [7] 2020  research  exploiting Learning Analytics
powered dashboards

Tempelaar.al [15] 2021 review employ Learning Analytics to
rise education precision

Tempelaar.al [48] 2021 research Support Individualized feedback
by Dispositional Learning Ana-
lytics

Concerns  |Ifenthaler.al [35] 2016 research  Learning Analytics privacy prin-
ciples from a student standpoint

Rubel, Jones [36] 2016 review Learning Analytics and student
privacy

Sclater [37] 2016  research  Learning Analytics practice
rules

Lawson.al [55] 2016  resecarch  Ethical  perspectives about
learning Analytics in higher
Education

Ifenthaler [39] 2016  research  Higher educational institutions
readiness for Learning Analytics

Selwyn [38] 2019 review Learning Analytics general is-

sues
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5 Conclusion

When compared to previous decades, Learning Analytics research is advancing at
a rapid pace. The E-Learning community should think about possible approaches
to develop it and how to harness the advantages it offers. The procedure, on the
other hand, is neither easy or straightforward. It’s not only about student data
when it comes to Learning Analytics. A deeper and contextualized knowledge,
as well as attention to all ethical problems surrounding student data, should be
created in order to accomplish a meaningful transformation in the E-learning
domain through learning institutions. Learning Analytics provides several op-
portunities and issues for E-learning and educational society as a whole, and it
should be exploited to achieve meaningful progress in educational operations.
In this perspective, recommender systems, customized feedback, and real-time
interventions are significant issues in E-Learning systems and potential research
fields, and we may handle present challenges while also paving the way for future
growth by employing Learning Analytics approaches.

6 References

[1] MARTIN.al, Using learning analytics to assess student learning in online
courses, Journal of University Teaching and Learning Practice, vol 13, no 3, p 7
(2016).

[2] SCHMID.al, Does the use of educational technology in personalized learning
environments correlate with self-reported digital skills and beliefs of secondary-
school students? Computers and education, vol 136, p 75-86 (2019)

[3] DAWSON, Shane, JOKSIMOVIC, Srecko, POQUET, Oleksandra, et al.
Increasing the impact of learning analytics. In : Proceedings of the 9th interna-
tional conference on learning analytics and knowledge. p. 446-455 (2019)

[4] ISLAM, AKM Najmul. E-learning system use and its outcomes: Moderat-
ing role of perceived compatibility. Telematics and Informatics, vol. 33, no 1, p.
48-55 (2016)

[5) POPCHEV, Ivan P. et OROZOVA, Daniela A. Towards big data analytics
in the e-learning space. Cybernetics and information technologies, vol. 19, no 3,
p. 16-24 (2019)

[6] BRUNO, Erveson, ALEXANDRE, Bruno, FERREIRA MELLO, Rafael, et
al. Applications of learning analytics in high schools: a Systematic Literature
review. Frontiers in Artificial Intelligence, p. 132 (2021)

[7] BROWN, Michael. Seeing students at scale: How faculty in large lecture
courses act upon learning analytics dashboard data. Teaching in Higher Educa-
tion, vol. 25, no 4, p. 384-400 (2020)

[8] COMAN, Claudiu, TiRU, Laurentiu Gabriel, MESESAN-SCHMITZ, Luiza,
et al. Online teaching and learning in higher education during the coronavirus
pandemic: students perspective. Sustainability, vol. 12, no 24, p. 10367 (2020)

[9] VIGENTINI, Lorenzo, CLAYPHAN, Andrew, ZHANG, Xia, et al. Over-
coming the MOOC data deluge with learning analytic dashboards. In : Learning



12 Benchaker Mohamedd Ezine et al.

Analytics: Fundaments, Applications, and Trends. Springer, Cham. p. 171-198

(2017)

[10] LIU, Danny Yen-Ting, BARTIMOTE-AUFFLICK, Kathryn, PARDO, Abelardo,
et al. Data-driven personalization of student learning support in higher educa-
tion. In : Learning analytics: Fundaments, applications, and trends. Springer,
Cham. p. 143-169 (2017)

[11] ZHANG, Xi, MENG, Yao, DE PABLOS, Patricia Orddniez, et al. Learning
analytics in collaborative learning supported by Slack: From the perspective of
engagement. Computers in Human Behavior, vol. 92, p. 625-633 (2019)

[12] PARK, Yeonjeong et JO, I.-H. Development of the learning analytics dash-
board to support students’ learning performance. Journal of Universal Computer
Science, vol. 21, no 1, p. 110 (2015)

[13] WANG, Wei, GUO, Lihuan, et SUN, Rui. Rational herd behavior in online
learning: Insights from MOOC. Computers in Human Behavior, vol. 92, p. 660-
669 (2019)

[14] WANG, Hsiu-Feng et LIN, Chia-Hsiung. An investigation into visual com-
plexity and aesthetic preference to facilitate the creation of more appropriate
learning analytics systems for children. Computers in Human Behavior, vol. 92,
p. 706-715 (2019)

[15] TEMPELAAR, Dirk, RIENTIES, Bart, et NGUYEN, Quan. The contri-
bution of dispositional learning analytics to precision education. Educational
Technology and Society, vol. 24, no 1, p. 109-122 (2021)

[16] MARTINEZ, Juan Pedro Cerro, CATASUS, Montse Guitert, et FONTANIL-
LAS, Teresa Romeu. Impact of using learning analytics in asynchronous online
discussions in higher education. International Journal of Educational Technol-
ogy in Higher Education, vol. 17, no 1, p. 1-18 (2020)

[17] EL ALFY, Shahira, GOMEZ, Jorge Marx, et DANI, Anita. Exploring the
benefits and challenges of learning analytics in higher education institutions: a
systematic literature review. Information Discovery and Delivery (2019)

[18] VASKIVSKA, Halyna O., KOSIANCHUK, Serhiy V., et SKYBA, Halyna
M. Didactic possibilities of information and communication technologies in the
process of development of educational environment in upper secondary school,
no 60. 4, p. 17-27 (2017)

[19] WAHYUNTI, Sri, MAULIZAN, Maulizan, et YULIDARAWATI, Yulidarawati.
THE USE OF ANIMATION MOVIE TOWARDS STUDENTS SPEAKING
ABILITY THROUGH E-LEARNING. Jurnal Ilmiah Ar-Rahman Teunuleh, vol.
2, 10 2, p. 405-423 (2021)

[20) ODUMA, Chriatian A., ONYEMA, Lizzy Nkem, et AKITI, Ndidi. E-
learning platforms in business education for skill acquisition. Nigerian Journal
of Business Education (NIGJBED), vol. 6, no 2, p. 104-112 (2019)

[21] BLEZU, Claudia et POPA, Emil M. E-learning and its prospects in educa-
tion. In : 12th WSEAS International Conference on Computers. p. 23-25 (2018)

[22] DUMBIRI, David Nwanna et NWADIANI, Comfort Onaigho. Challenges
Facing Application of E-learning Facilities in Vocational and Technical Educa-
tion Program in South Nigeria Universities. Asian Journal of Vocational Educa-



Exploring E-Learning Through the Lens of Learning Analytics 13

tion And Humanities, vol. 1, no 2, p. 1-8 (2020)

[23] OGBONNA, Chinyere Grace, IBEZIM, Nnenna Ekpereka, et OBI, Chiaka
Augusta. Synchronous versus asynchronous e-learning in teaching word process-
ing: An experimental approach. South African Journal of Education, vol. 39, no
2, p. 1-15 (2019)

[24] Clow, D. The learning analytics cycle: closing the loop effectively (2012)

[25] Tsai, Y. S., Gasevic, D. Learning analytics in higher education challenges
and policies: a review of eight learning analytics policies. In Proceedings of the
seventh international learning analytics and knowledge conference (pp. 233-242).
ACM (2017, March)

[26] Tsai, Y.-S., Gasevié, D., Whitelock-Wainwright, A., Munioz-Merino, P. J.,
Moreno-Marcos, P. M., Ferndndez, A. R., Kloos, C. D., Scheffel, M., Jivet, 1.,
Drachsler, H., Tammets, K., Calleja, A. R., and Kollom, K. SHEILA: Support-
ing Higher Education to Intergrade Learning Analytics Research Report (2018)

[27] Long, P. D., Siemens, G., Conole, G., and Gasevié¢, D. “International Con-
ference Proceeding Series (ICPS),” in Proceedings of the 1st International Con-
ference on Learning Analytics and Knowledge (LAK’11) (New York, NY, USA:
ACM) (2011)

[28] SIEMENS, George et GASEVIC, Dragan. Guest editorial-learning and
knowledge analytics. Journal of Educational Technology and Society, vol. 15, no
3, p. 1-2 (2012)

[29] NORRIS, Donald M. Seven Things You Should Know About First Gener-
ation Learning Analytics. EDUCAUSE Learning Initiative Briefing (2011)

[30] VERBERT, Katrien, DUVAL, Erik, KLERKX, Joris, et al. Learning ana-
lytics dashboard applications. American Behavioral Scientist, vol. 57, no 10, p.
1500-1509 (2013)

[31] KIM, Jeonghyun, JO, Il-Hyun, et PARK, Yeonjeong. Effects of learning
analytics dashboard: analyzing the relations among dashboard utilization, sat-
isfaction, and learning achievement. Asia Pacific Education Review, vol. 17, no
1, p. 13-24 (2016)

[32] SIEMENS, George. The journal of learning analytics: Supporting and pro-
moting learning analytics research. Journal of Learning Analytics, vol. 1, no 1,
p- 3-5 (2014)

[33] ALHADAD, Sakinah SJ. Visualizing data to support judgement, inference,
and decision making in learning analytics: Insights from cognitive psychology
and visualization science. Journal of Learning Analytics, vol. 5, no 2, p. 60-85-
60-85 (2018)

[34] LANG, Charles, SIEMENS, George, WISE, Alyssa, et al. (ed.). Handbook
of learning analytics. New York, NY, USA : SOLAR, Society for Learning Ana-
lytics and Research (2017)

[35] IFEENTHALER, Dirk et SCHUMACHER, Clara. Student perceptions of
privacy principles for learning analytics. Educational Technology Research and
Development, vol. 64, no 5, p. 923-938 (2016)

[36] RUBEL, Alan et JONES, Kyle ML. Student privacy in learning analytics:
An information ethics perspective. The information society, vol. 32, no 2, p. 143-



14 Benchaker Mohamedd Ezine et al.

159 (2016)

[37] SCLATER, Niall. Developing a code of practice for learning analytics. Jour-
nal of Learning Analytics, vol. 3, no 1, p. 16-42 (2016)

[38] SELWYN, Neil. What’s the problem with learning analytics?. Journal of
Learning Analytics, vol. 6, no 3, p. 11-19-11-19 (2019)

[39] IFENTHALER, Dirk. Are higher education institutions prepared for learn-
ing analytics?. TechTrends, vol. 61, no 4, p. 366-371 (2017)

[40] BLUMENSTEIN, Marion. Synergies of Learning Analytics and Learning
Design: A Systematic Review of Student Outcomes. Journal of Learning Ana-
lyties, vol. 7, no 3, p. 13-32 (2020)

[41] PARDO, Abelardo, JOVANOVIC, Jelena, DAWSON, Shane, et al. Using
learning analytics to scale the provision of personalised feedback. British Journal
of Educational Technology, vol. 50, no 1, p. 128-138 (2019)

[42] BIENKOWSKI, Marie, FENG, Mingyu, e¢ MEANS, Barbara. Enhancing
Teaching and Learning through Educational Data Mining and Learning An-
alytics: An Issue Brief. Office of Educational Technology, US Department of
Education (2012)

[43] FU, Fong-Ling, SU, Rong-Chang, et YU, Sheng-Chin. EGameFlow: A scale
to measure learners’ enjoyment of e-learning games. Computers and Education,
vol. 52, no 1, p. 101-112 (2009)

[44] DIETZ-UHLER, Beth et HURN, Janet E. Using learning analytics to pre-
dict (and improve) student success: A faculty perspective. Journal of interactive
online learning, vol. 12, no 1, p. 17-26 (2013)

[45] BELL, Bradford S. et FEDERMAN, Jessica E. E-learning in postsecondary
education. The future of children, p. 165-185 (2013)

[46] YAU, Jane Yin-Kim et IFENTHALER, Dirk. Reflections on different learn-
ing analytics indicators for supporting study success. International Journal of
Learning Analytics and Artificial Intelligence for Education: iJAI, vol. 2, no 2,
p. 4-23 (2020)

[47] SIEMENS, George. The journal of learning analytics: Supporting and pro-
moting learning analytics research. Journal of Learning Analytics, vol. 1, no 1,
p. 3-5 (2014)

[48] TEMPELAAR, Dirk, RIENTIES, Bart, et NGUYEN, Quan. Dispositional
learning analytics for supporting individualized learning feedback. In : Frontiers
in Education. Frontiers. p. 338 (2021)

[49] HERODOTOU, Christothea, NAYDENOVA, Galina, BOROOWA, Avi,
et al. How Can Predictive Learning Analytics and Motivational Interventions
Increase Student Retention and Enhance Administrative Support in Distance
Education?. Journal of Learning Analytics, vol. 7, no 2, p. 72-83 (2020)

[50] LANG, Charles, SIEMENS, George, WISE, Alyssa, et al. (ed.). Handbook
of learning analytics. New York, NY, USA : SOLAR, Society for Learning Ana-
lytics and Research, (2017)

[51] INJADAT, MohammadNoor, MOUBAYED, Abdallah, NASSIF, Ali Bou,
et al. Machine learning towards intelligent systems: applications, challenges, and
opportunities. Artificial Intelligence Review, p. 1-50 (2021)



Exploring E-Learning Through the Lens of Learning Analytics 15

[52] MERCERON, Agathe, BLIKSTEIN, Paulo, et SIEMENS, George. Learn-
ing analytics: From big data to meaningful data. Journal of Learning Analytics,
vol. 2, no 3, p. 4-8 (2015)

[53] FTAIDHI, Jinan. The next step for learning analytics. It Professional, vol.
16, no 5, p. 4-8 (2014)

[54] DE FREITAS, Sara, GIBSON, David, DU PLESSIS, Coert, et al. Foun-
dations of dynamic learning analytics: Using university student data to increase
retention. British journal of educational technology, vol. 46, no 6, p. 1175-1188
(2015)

[65] LAWSON, Celeste, BEER, Colin, ROSSI, Dolene, et al. Identification of
‘at risk’students using learning analytics: the ethical dilemmas of intervention
strategies in a higher education institution. Educational Technology Research
and Development, vol. 64, no 5, p. 957-968 (2016)

[56] TERBUSHEVA, E. A. et PIOTROVSKAYA, K. R. Analytics of the Dig-
ital Behavior of Russian First-year University Students: Case Study. In : Ceur
Workshop Proceedings. p. 28-39 (2020)

[57) SEDRAKYAN, Gayane, MALMBERG, Jonna, VERBERT, Katrien, et al.
Linking learning behavior analytics and learning science concepts: Designing a
learning analytics dashboard for feedback to support learning regulation. Com-
puters in Human Behavior, vol. 107, p. 105512 (2020)

[58] YILDIRIM, Ali et KASAPOGLU, Koray. Teachers’ perceptions of con-
structivist curriculum change as a predictor of their perceptions of the imple-
mentation of constructivist teaching—learning activities. Asia Pacific Education
Review, vol. 16, no 4, p. 565-577 (2015)

[59] SEDRAKYAN, Gayane, MALMBERG, Jonna, VERBERT, Katrien, et al.
Linking learning behavior analytics and learning science concepts: Designing a
learning analytics dashboard for feedback to support learning regulation. Com-
puters in Human Behavior, vol. 107, p. 105512 (2020)

[60] ALHADAD, Sakinah SJ. Visualizing data to support judgement, inference,
and decision making in learning analytics: Insights from cognitive psychology
and visualization science. Journal of Learning Analytics, vol. 5, no 2, p. 60-85-
60-85 (2018)

[61] LIN, Hung-Ming, LEE, Min-Hsien, LIANG, Jyh-Chong, et al. A review of
using partial least square structural equation modeling in e-learning research.
British Journal of Educational Technology, vol. 51, no 4, p. 1354-1372 (2020)

[62] COLTHORPE, Kay, et al. Know thy student! Combining learning ana-
lytics and critical reflections to develop a targeted intervention for promoting
self-regulated learning. Journal of Learning Analytics [online]. 2(1). ISSN 1929-
7750 (2015)



